@ ’ACADEMIC

Aggressive Behavior Has A Negative Effect

Posted on October 7, 2019

View this essay online:
https://academic-master.com/aggressive-behavior-has-a-negative-effect/

Aggressive behavior can cause physical injury, emotional distress, damaged relationships, disciplinary
problems, and wider social harm. Its development, however, cannot be explained by one cause. Anger
may arise from temperament, frustration, fear, stress, or perceived injustice, while the way people
express that anger is shaped through family relationships, peers, media, school, culture, and repeated
experience. Observational learning can make aggressive responses more available when children
repeatedly see intimidation, humiliation, or violence rewarded. At the same time, most people
exposed to aggressive models do not become seriously violent, because behavior is influenced by
self-regulation, empathy, consequences, social support, trauma, substance use, and many other
conditions. A useful analysis therefore distinguishes anger from aggression, recognizes both biological
and learned influences, and focuses on how safer responses can be modeled and strengthened.

Anger, Aggression, and Violence

Anger is an emotion, aggression is behavior intended to harm another person, and violence is a
severe form of aggression involving or threatening significant physical injury. These terms are related
but should not be treated as interchangeable. A person can experience intense anger without
threatening or harming anyone. Anger may signal frustration, fear, unfair treatment, or a violated
boundary, and it can be expressed through assertive speech, withdrawal from a conflict, problem-
solving, exercise, or help-seeking.

This distinction is important for prevention because telling children never to feel angry is unrealistic
and potentially harmful. They need language for recognizing emotion, understanding bodily arousal,
and choosing responses that do not cause injury. Some individuals may be more reactive or impulsive
by temperament, but temperament is not destiny. Social experiences influence whether a person
learns to interpret provocation as a problem to solve or as a challenge requiring retaliation.

Aggression can also be reactive or proactive. Reactive aggression occurs in response to a perceived
threat, insult, or frustration and is often accompanied by strong emotion. Proactive aggression is more
deliberate and may be used to gain status, control, possessions, or social advantage. The distinction
matters because interventions differ. A highly reactive child may benefit from regulation and
interpretation skills, while planned bullying may require stronger attention to reinforcement,
empathy, accountability, and group norms.
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Social Learning and Behavioral Scripts

Albert Bandura’s social learning research demonstrated that children can imitate behaviors they
observe, particularly when the model appears powerful, similar, attractive, or rewarded. Observation
does not produce a mechanical copy in every child. Instead, it adds possible behavioral scripts. A child
who repeatedly sees someone respond to disrespect with threats may learn that intimidation is one
available method of regaining control.

Whether the child uses that script depends on expected consequences, emotional arousal, peer
approval, adult supervision, memory, and the availability of alternatives. Repetition matters because
frequently observed responses become easier to retrieve. If family interactions, peer culture, and
entertainment all present retaliation as admirable, ambiguous situations may increasingly be
interpreted as deliberate attacks. Adults can interrupt this pattern by helping children generate
alternative explanations, identify emotions, anticipate consequences, and rehearse nonviolent
responses.

Reinforcement is especially important. Aggression may persist when it reliably produces attention,
silence from others, access to desired objects, escape from difficult tasks, or approval from peers. In
these cases, simply telling the person that aggression is wrong may not change behavior because the
behavior is still working. Effective intervention identifies the function of the aggression and teaches a
safer way to achieve any legitimate goal.

Family Modeling, Discipline, and Self-Requlation

Children learn conflict behavior partly through everyday family interactions. An adult who settles
disagreements through insults, threats, or physical punishment demonstrates that power can justify
aggression. Harsh discipline may stop behavior temporarily but can also teach that hitting is
acceptable when the stronger person believes the reason is good. Consistent boundaries, explanation,
predictable consequences, and warmth provide a different model in which authority does not depend
on humiliation.

Adults also teach through repair. Parents and teachers will sometimes lose patience, but
acknowledging harm and apologizing demonstrates responsibility. A child learns that mistakes do not
need to be defended aggressively and that relationships can recover through honesty and changed
behavior.

Self-regulation develops gradually. Young children depend on adults to help them label feelings, calm
their bodies, and organize responses. Sleep, nutrition, stress, trauma, attention difficulties, and
neurodevelopmental differences can all affect regulation. Understanding these factors does not
excuse harmful conduct, but it helps adults select interventions that teach skills rather than relying
exclusively on punishment.
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Media, Video Games, and Aggressive Content

Violent television, films, online content, and video games can influence aggressive thoughts or scripts
under some conditions, but they should not be treated as the sole or dominant cause of serious
violence. Most people who consume violent entertainment do not commit violent acts. Research
generally describes media effects as probabilistic and dependent on age, content, identification with
characters, family environment, peer culture, and other risk factors.

How violence is portrayed also matters. Content that presents humiliation or aggression as humorous,
glamorous, consequence-free, or socially rewarded sends a different message from a story that shows
grief, accountability, and harm to victims. Parents and educators can use co-viewing and discussion to
help children evaluate what they see. Asking who was harmed, what alternatives existed, and what
consequences were ignored encourages critical interpretation rather than passive imitation.

The same principle applies online, where algorithms can repeatedly expose users to confrontational
material. Digital environments may reward anger because emotionally intense posts attract attention.
Media literacy should therefore include understanding how platforms amplify conflict as well as how
fictional stories portray it.

Bullying, Peer Reinforcement, and Social Context

Bullying is repeated aggression involving a real or perceived power imbalance. It may be physical,
verbal, relational, or digital. The behavior is sustained not only by the aggressor but also by peer
reactions. Laughter, forwarding humiliating content, silence, or social attention can function as
rewards. Prevention therefore needs to address the group environment rather than focusing only on
the person who initiated the behavior.

Schools should provide clear reporting procedures, adult follow-up, protection for targeted students,
and consequences that combine accountability with learning. Restorative processes may be useful in
some cases, but they should not force victims into reconciliation or minimize safety concerns.
Students who behave aggressively may need closer supervision, family intervention, social-skills
support, or mental-health assessment, depending on the pattern. Understanding contributing factors
does not remove responsibility for harm.

Peer norms can also become protective. Students who refuse to laugh at humiliation, support
targeted classmates, report threats, or include isolated peers can reduce the social reward for
aggression. Prevention programs are stronger when they teach bystanders what to do rather than
assuming that only the aggressor and target matter.
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Consent, Conflict, and Accurate Distinctions

Aggression should also be distinguished carefully from consensual adult behavior. Consensual sexual
practices that involve negotiated roles or intensity are not equivalent to assault. Sexual violence
occurs when consent is absent, coerced, withdrawn, or impossible. Confusing consensual practices
with aggression can stigmatize adults without improving understanding of violence. The more useful
educational focus is the distinction between mutual agreement and domination.

Young people need age-appropriate teaching about consent, boundaries, respect, and the difference
between fictional romance and acceptable real-world conduct. Dating or marriage never creates
automatic permission for sexual activity. Media that romanticizes coercion can be discussed critically,
but the response should be accurate education rather than broad moral labeling.

Protective Factors and Prevention

Aggression is less likely to become persistent when children have stable relationships, predictable
expectations, opportunities for achievement, emotional vocabulary, safe schools, and adults who
respond early to concerning behavior. Prevention includes teaching conflict resolution, empathy,
digital citizenship, and help-seeking. Media limits may be useful for younger children, but prohibition
alone is unlikely to be sufficient if aggressive behavior is rewarded elsewhere in the child’s
environment.

Prevention also benefits from giving children opportunities to experience competence without
domination. Sport, arts, clubs, mentoring, volunteering, and cooperative tasks can provide status,
belonging, and challenge through prosocial means. Adults should notice and reinforce successful self-
control, repair, and negotiation rather than giving attention only after conflict becomes severe.

When aggression becomes frequent, severe, sudden, or associated with weapons, cruelty, self-harm,
trauma, substance use, or major functional decline, professional assessment may be appropriate.
Evaluation should examine developmental history, family stress, learning needs, mood, attention,
safety, and exposure to violence. The goal is not to label a person as permanently dangerous but to
understand what maintains the behavior and what changes are most likely to reduce risk.

Conclusion

Aggressive behavior can have serious negative effects, but its causes are more complex than the
claim that violent media or an aggressive temperament automatically produces violence. Anger is an
emotion, aggression is an intentional behavior, and violence is a severe form of aggression.
Temperament and stress influence how strongly people react, while family, peers, media, and
institutions teach possible scripts for responding. The most important implication of social learning is
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also hopeful: nonviolent problem-solving, emotional regulation, empathy, and respectful use of power
can be modeled and practiced. Effective prevention combines accountability with skill development
and recognizes that children should neither be defined by aggressive behavior nor protected from the
consequences of harming others.
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